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Statement of the Problem
This study represents an effort to determine how
black children are socialized in America. It is the conten¬
tion of this writer that this process is a deliberate attempt
to adapt to the black experience and has, for the most part,
been very successful. As will hopefully be shown, white
people have not generally been cooperative in the attempt by
blacks to teach their children self respect. Yet against
tremendous odds, black Americans have accomplished this.
Most black people were brought to America by force,
and were denied all legal protections through formal classi¬
fication as chattel. A deliberate effort was made to strip
them of their African culture by force and by deliberate
dispersal or separation of members of the same ethnic group.
The family as a stable group formed to protect and nurture
its members, was destroyed by the existence of more males
than females in the early years of slavery, the prohibition
against slave marriages, the breakup of family groups in the
slave market, the use of women as though they were breeding
animals, and the inability of the man to protect his mate or
the woman her children.^
^E. Franklin Frazier, The Negro Family in the United




The choice offered was submission or death, and
though there were some who chose death, those who survived
to have children assumed the responsibility of teaching
succeeding generations the role of slave so that they, too,
might survive.
Parallel to this pressure to submit ran another
pressure which led toward identification with the values of
the white culture. By virtue of their greater knowledge of
white people and their closeness to the seat of power, house
slaves early acquired higher status than field workers.
Mulatto children were often educated by their white fathers;
when local laws allowed it, they and their mothers were
sometimes given property or money and set free. When eman¬
cipation came, the habit of submission and the association of
superior status with white or light skin were well set in the
3
developing black American culture.
The effects have been well documented. Researchers
such as Clark and Goodman^ have demonstrated that black and
white children are already aware as preschoolers that white¬
ness is superior to blackness. Both prefer white friends and
^William H. Grier, M.D. and Price M. Cobbs, M.D., Why
Do They Act That Way? (New York: Bantam Books, 1970), p. 118
3lbid.
4
See Kenneth B. Clark, Prejudice and Your Child
(Boston: The Beacon Press, 1955); Mary Ellen Goodman, Race
Awareness in Young Children (New York: Collier Books, 1964).
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white dolls. Both assign superior houses and clothes to
whites even when this contradicts their own economic status.
Many of the black children identify themselves as white, or
show in other ways their intense conflict between reality and
wish. Coles found a similar downgrading of blackness in the
children he studied, who regularly drew white children larger,
specially above, or in more detail than black children, and
he concluded that every black child he knew had had to come
to grips with his color in some way.^
Nor is the problem necessarily resolved later. From
their studies of psychiatric patients, Grier and Cobbs have
written in detail of the self-hate of black women who can
never feel beautiful or desirable because the standard is
whiteness, and of black men whose masculine assertiveness is
stamped out by their mothers before they are old enough to
choose :
Black men, however, have been so hurt in their manhood
that they are now unsure and uneasy as they teach their
sons to be men. Women have been so humiliated and used
that they may regard womanhood as a curse and flee from
it. Such pain, so deep, and such real jeopardy, that
the fundamental protective function of the family has
been denied.^
Until quite recently bleaching creams and hair straighteners
were advertised in Negro publications and some black colleges
^Robert Coles, M.D., Chlldreh of Crisis ; A Study of
Courage and Fear (New York; Dell Publishing Company, Inc.,
1967).
^William H. Grier, M.D. and Price M. Cobbs, M.D.
Black Rage (New York: Bantam Books, 1969), p. 173.
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in the south had quotas for dark skinned students.^ Eldridge
gCleaver has written eloquently of his struggle to stamp out
his subconsciously held feeling that the beautiful woman is
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a white woman, and W.E.B. DuBois has written equally elo¬
quently of the soul's response to the constant threat of
degradation which can never be predicted and can often not be
attacked.
While focusing attention on damaged black psyches and
the economic and political suppression blacks must endure is
undoubtedly necessary and valid, it has tended, until recent¬
ly, to obscure the fact that there have always been forces in
the black culture which fostered black self-pride, as well as
black people who rejected the inferior role assigned to them.
Self-consciousness and self-determination existed among some,
even during slavery. Bigger Thomas^^ is reported by his
creator to be a prototype of a personality the black commu¬
nity has always produced: they both feared and admired him.
^James Oliver Killens, Black Man's Burden (New York:
Trident Press, 1965), p. 136.
^Eldridge Cleaver, Soul on Ice (New York: Dell
Publishing Company, Inc., 1968).
^W.E.B. DuBois, W.E.B. DuBois Speaks: Speeches and
Addresses, 1920-1963, ed. Philip S. Foner (New York: Path¬
finder Press, 1970), pp. 2-7.




Social, political, economic, and physical resistance to
the conditions of special oppression permeates the
history of the Afro-American people. Similarly, in¬
tellectual resistance permeates the written record
created by this people. Indeed, that record, in all its
forms -- petitions, poems, songs, folktales, formal
histories, stories, novels, plays, autobiographies,
writings in periodicals -- in largest part is made up
of rejection of, and arguments against, the idea of the
Innate inferiority of African-derived peoples. . . .
From Margaret Walker to Frederick Douglas to WEB DuBois,
from Claude McKay to Countee Cullen to Langston Hughes
to Richard Wright to Alice Childress to James Baldwin to
Eldrldge Cleaver the opposite note has dominated -- a
note rejecting as a lie with transparent purposes the
notion of racism in general and black inferiority in
particular.
These men and women were products of black culture,
and their work represents the historical transmission of
counter images, philosophies, symbols, and forms that any
oppressed people develop to maintain the integrity of the
group. All black people, the militant and the non-militant,
participate in this process:
My parents did not understand my brother and me either.
With a little more insight, my parents would not have
been surprised to realize that they, themselves, had
made it possible for us to reject the superficialities
of their world of creature comforts in the search for
more meaningful values of our own.
And this backbone stiffening process goes on. Think
about it. How did these fire-eating young people get
that way? In many instances, they are the children of
Herbert Aptheker, "Afro-American Superiority: A
Neglected Theme in the Literature," Black Life and Culture
in the United States, ed. Rhoda L. Goldstein (New York:
Thomas Y. Crowell Company, 1971), pp. 165-166.
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the moderate Negroes of my generation. These kids
didn't pull their anger, their concepts of self and
dignity and manhood out of thin air. We produced them.
We taught them.^^
Significance of the Study
In the past it was usually assumed that the demands
on black families were the same as those on white families.
The "norm" was white culture, and deviance from that norm,
what distinguished black life.
Recently, however, students of the black family have
begun to point out that the perspective of deviance cannot
explain the rich variety of the black culture, nor the sur¬
vival and progress of black people. A new perspective is
needed, for:
While there are basic similarities in the requir
all families in America, there are particular re
ments for Negro families, which grow out of thre
tors: (a) the peculiar historical development,
caste-like qualities in the American stratificat
which relegates all Negroes to inferior status,
the social class and economic systems which keep
Negroes in the lower classes.
It is hoped that this paper will make some contribution to









Observations on the Negro
to Black America?, ed. C.
Seabury Press, 1968), pp.
"Some Personal Reflections and
Middle Class," Is Anybody Listening
Eric Lincoln (New York: The
77-78.
^^Andrew Billingsley, Black Families in White America
(Englewood Cliffs, New Jersey: Prentice-Hall, 1968), p. 28.
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Scope and Limitations
Using materials published or republished since 1940,
this paper focuses on the kinds of values and opportunities
that various families provide their children as they social¬
ize them to survive and find meaning as black people. The
known reactions of socialization to an oppressive system will
also be covered.
We are, in the United States, in a period of rapid
social change, and nowhere is this more evident than in the
development of black self-consciousness and black pride.
Norms for what is racist, for what is the truth, for what
distinguishes black life, are not clear. Further, it is
impossible to delete personal bias. I am, therefore, a
particular person, writing in a particular period, and using
materials produced by other people subject to the same limi¬
tations .
Important Terms and Concepts
A fundamental function of the family is to prepare
the child to assume an adult role. This involves imparting
skills and knowledge; it also involves providing the child
with the interactions from which he acquires a self-concept.
The family is only one of many groups who participate in
this process, but during infancy and early childhood, social-
14
ization is the responsibility of the family.
14
Jessie Bernard, Marriage and Family Among Negroes
(Englewood Cliffs, New Jersey; Prentice-Hall, Inc., 1966),
p. 117.
8
The relative influence of nature and nurture is still
not clear, but it appears that it is the socialization pro¬
cess which defines what one may do with what one can do.
Thus "he who can walk" — the biological fact — may be de¬
fined by the environment as, "he who will go far," or as "he
who might go too far."^^ Definitions are transmitted in at
least two ways; inadvertent socialization, where the child
learns by observing and copying what those around him do; and
advertent socialization, where the child is told what is ex¬
pected of him. It is believed that inadvertent socialization
has the more impact on the growing child.Each culture,
and indeed each family, has its idiosyncratic definitions,
and as the child interacts with these, rejecting some and
incorporating others, he learns to identify himself as a
particular person both different from and like others in his
. 17
milieu.
According to Erikson,^® the process of self-identifi¬
cation proceeds through a series of crises, or stages in
which the child's growth precipitates discontinuity. Thus,
^^Erik H. Erikson, "Identity and the Life Cycle,"
Psychological Issues I, No. 1 (1959), p. 22.
16
Bernard, loc. cit.
^^Erikson, op. cit., pp. 22, 52.
l^Ibid.
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when the child ceases to be a "little boy" biologically, he
must learn what it means to be a "big boy," again using his
milieu to supply definitions. At each stage, the child needs
to feel that his personal way of mastering experience is a
"successful variant of a group identity,that is that
others will recognize and approve what he is. He must feel
that there is a continuity or sameness between what he was
yesterday, is today, and will be tomorrow. If all goes well,
by the end of adolescence the individual has a firm sense of
who and what he consistently is which is uniquely personal
and at the same time like all others. He no longer either
needs others to tell him what he is nor allows them to do so.
For the black child, however, there is a disconti¬
nuity having nothing to do with biological growth, the color-
caste system which denies him the right to become the exclu¬
sive authority on what he is. DuBois called this double-
cons ciousness ;
It is a peculiar sensation, this double-consciousness,
this sense of always looking at one's self through the
eyes of others, of measuring one's soul by the tape of
a world that looks on in amused contempt and pity. One
ever feels his twoness -- an American and a Negro; two
warring ideals in one dark body whose dogged strength
alone keeps it from being torn asunder.
19 Ibid., p. 22 .
20
W.E.B. DuBois, The Souls of Black Folk in the
collection Three Negro Classics, with an introduction by
John Hope Franklin (New York; Avon Books, 1965), p. 215,
CHAPTER II
IDENTITY FORMATION IN BLACK CHILDREN
Identity as viewed by Erikson^ evolves through de¬
velopment stages. Erikson's formulation has eight develop¬
mental tasks that should be mastered. His fifth stage --
achieving a sense of identity -- when mastered, enables the
individual to face the challenges of the adult world. One's
sense of identity begins to develop at birth and continues
until death, but the identity crisis is in adolescence.
Successful mastery of every other phase of development in¬
fluences identity. A sense of basic trust, of autonomy, of
initiative, of industry, precede that of identity; and a
sense of intimacy, generativity, and integrity follow.
Whatever influences successful or maladaptive resolution of
each crisis of development is important to one's ability to
formulate a healthy self-concept.
But identity formation is more than a process of in¬
ternalizing certain ideals. It also involves what Erikson
calls "letting one's self be identified by real people in a
2
predictable universe which transcends the family."
^Erik H. Erikson, Childhood and Society (New York:
W.W. Norton and Company, Inc., 1950).
2
Erik H. Erikson, "A Memorandum on Identity and Negro








one experiences as real must, in other words,
and confirmed by the larger society if one is
elf and others. For the black person this poses
roblem, for he is viewed by the larger society
through a stereotype:
And this is the dwarfing, warping distorting influence
which operates upon each and every coloured man in the
United States. He is forced to take his outlook on all
things, not from the view point of a citizen, or a man,
or even a human being, but from the viewpoint of a
coloured man. It is wonderful to me that the race has
progressed so broadly as it has, since most of its
thought and all of its activity must run through the












the risk of ac
aint on what h
In Americ
patterns in the United States provide the
to be evaluated as being different from and
of society. Identity formation for blacks
etal scorn and rejection. Any black person
the values of the broader society does so
cepting the very behavior which places con-
e may become.
an society the black individual is given a
very consistent image of who he
is inferior and not quite human






James Weldon Johnson, The Autobiography of ah Ex-
Colored Man in the collection Three Negro Classics, with an
Introduction by John Hope Franklin (New York: Avon Books,
1965), p.403.
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A Negro child can read at home or go to school and look
into his school books, come home and watch television or
maybe go to an occasional movie, and follow this routine
from day to day, month to month, year to year, and hard¬
ly, if ever, see a reflection of himself in the mass-
communications media. This has a tremendous impact on a
child, who must have a sense of belonging.^
Erikson points out the defeat that threatens this black child
whose day dreams are blocked:
Consider, for example, the chances for a continuity of
identity in the American Negro child. I know a colored
boy who, like our boys, listens every night to Red Rider.
Then he sits up in bed, imagining that he is Red Rider.
But the moment comes when he sees himself galloping after
some masked offenders and suddenly notices that in his
fancy Red Rider is a colored man. He stops his fantasy.^
As this boy grows toward adulthood, and finds that his voca¬
tional choices, too, are limited more by his color than his
ability, he may be tempted to give up the struggle for ego
integration.
In a study of black people who broke out of the
ghetto which was commissioned by the United States Department
of Labor, Thomas Greening identified four possible identities
available to ghetto youth: (1) the "chump"; (2) the family
or peer group member with fairly benign norms;
aggressive identity of the street fighter; (4)
(3) the
the unique.
^Killens, op. cit. , p. 35.
^Erikson, Childhood and Society, p. 213.
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successful identity typical of those who broke free. Dr.
Greening goes on to say:
Each ghetto resident must work out some kind of identity
for himself or he will become a schizoid drifter, un¬
successful even according to the most minimal of ghetto
standards. This basic, starting identity can then serve
as a foundation for further development, within limits.
If it is too precarious an identity, requiring constant
effort to maintain, the ghetto youth will have no surplus
resources for further development. If it is too negative
an identity he will get in serious trouble with the law
and have his developmental options drastically reduced.
If it is too successful an identity, he will become
addicted to it and be unwilling to risk losing it in
order to reach for unfamiliar alternatives. Thus, while
the search for identity is a general human problem, not
limited to ghettp dwellers, the ghetto offers more limit¬
ed choices for resolution than a more open environment.'
Dr. Greening’s conclusions are, of course, based on
ghetto youth; but Leon Chestang suggests that the problems
of black identity are not confined to the ghetto. Question¬
ing the ability of white parents to raise black adoptive
children, he points out that to survive in the United States,
the black child must be socialized to a duality of response
that would be abnormal in a white individual:
The experience and condition of being black has resulted
in the development of two parallel and opposing thought
structures -- each based on values, norms, and beliefs
and supported by attitudes, feelings, and behaviors --
that imply feelings of depreciation on the one hand and
^Human Interaction Research Institute, A Study of
Successful Persons From Seriously Disadvantaged Backgrounds
(Washington: Office of Research and Development, Manpower
Administration, United States Department of Labor, 1971).
^Ibid.
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a push for transcendence on the other. Effective social
functioning and environmental reality require that black
persons incorporate both these trends into their person¬
alities -- the one to assure competence in dealing with
reality, and the other as an impetus for transcending
reality.
The personality trend manifesting a sense of worth¬
lessness, inadequacy, and impotence may be called the
depreciated character. Its axis is pragmatism. Its main
function is survival -- "makin' it" — and it exploits
and manipulates the environment as opportunistically as
necessary to endure.
One other aspect of the depreciated character is to
nurture, protect, and sustain the "transcendent" charac¬
ter — that part of the personality which manifests a
sense of faith, hope, and optimism undergirded by
patience. The transcendent character's hopes stem not
from illusion, but from trusting with expectation.
Idealism is its axis. Being, in the existential sense,
is its goal. It is moral and uncorruptible.”
8
Leon Chestang, "The Dilemma






Next to the family, the school is probably the most
important institution in the socialization of children, for
it is to the educational system that a society looks for the
transmission of its values, customs, mores, and accumulated
knowledge. This is particularly true in America because many
of the traditional responsibilities of the family — such as
sex education -- have been turned over to the schools. The
American heritage that is transmitted, however, is invariably
that of the middle class, white culture. According to a
study by Friedenberg, American schools teach "adjustment" --
not creativity nor individuality -- and punish those who re¬
sist the indoctrination:
"Subjective" people have very little use for the school
and vice versa. Particularly in adolescence, they are
trying to realize and clarify their identity; the school,
acting as a mobility ladder, assumes instead the function
of inducing them to change or alter it. They want to
discover who they are; the school wants to help them
"make something out of themselves." They want to know
where they are; the school wants to help them get some¬
where. They want to learn how to live with themselves;
the school wants to teach them how to get along with
others. They want to learn how to tell what is right for
them; the school wants to teach them to give the responses
that will earn the^ rewards in the classroom and in
social situations.
^Edgar Z. Friedenberg, Coming of Age in America:




Frledenberg goes on to say that the rich and the poor tend
to share this "subjectivity," to tolerate and enjoy a direct
access to feelings that the schools, reflecting the white
middle class mores, find disorderly.
For the black child, moreover, the problem is com¬
pounded by the totality of the bias favoring whiteness. In
his examination of Roget’s Thesaurus of the English Language,
2
Davis identified 120 synonyms for blackness. They include
smut, obscure, threatening, foreboding, sinister, wicked,
malignant, deadly, unclean, unwashed, foul. On the other
hand Davis found 134 synonyms for the word "white," almost
all of them with favorable connotations expressed in words
like pure, clean, chaste, unblemished, innocent, just, fair,
and genuine.
Margaret Burroughs' poem, "What Shall I Tell My
Children Who Are Black," further clarifies the subtle in¬
fusion of negative images that American educational institu¬
tions perpetuate:
They are faced with abhorrence of everything that
is black.
The night is black and so is the boogyman.
Villains are black with black hearts.
A black cow gives no milk. A black hen lays no
eggs .
Bad news comes bordered in black, mourning clothes,
black.
^Ossie Davis, "The English Language is My Enemy,"
IRCD Bulletin, V (Summer, 1969), 13-15.
17
Storm clouds, black, black is evil
And evil is black and devils food is black
What shall I tell my dear ones raised in a white
world.
A place where white has been made to represent all
that is good and pure and fine and decent.
Where clouds are white and dolls, and heaven
Surely is a white, white place with angels
Robed in white and cotton candy and ice cream
And Mild and ruffled Sunday dresses
And dream houses and long sleek
Cadillacs
And angel’s food is white, . . . all.
All . . . white.^
Teachers, themselves educated to and selected by this
middle class, white bias, tend to perpetuate the problem.
Malcolm tells of the teacher who advised him to become a
carpenter instead of a lawyer, though his grades were among
the highest in his integrated class; and several studies
have indicated the negative attitudes many teachers feel to¬
ward poor black children.^ The probable consequences of
this mental set have perhaps been best documented by Robert
Rosenthal.® Seeking to demonstrate the effects of teacher
Margaret Burroughs, "What Shall I Tell My Children
Who Are Black," furnished by Lloyd Yabura, Atlanta University
School of Social Work, Atlanta, Georgia.
^Malcolm X, The Autobiography of Malcolm X (New York:
Grove Press, Inc., 1966).
^Robert G. Shadick, "The Myth of the Apathetic Par¬
ent," Journal of Negro Education, XXXIX, No. 2 (Spring, 1970),
184-187; Clemmont E. Ventress, "Cultural Differences: Impli¬
cations for Counseling," Journal of Negro Education, XXXVIII,
No. 3 (Summer, 1969), 266-275.
^Rosenthal's study is reviewed by Friedenberg, op.
cit., pp. 201-202.
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attitude, he set up an experiment in which teachers were told
that certain children — actually selected randomly — had
demonstrated superior potential on tests. At the end of four
months, and again in the spring, repeat IQ tests on these
"potential achievers" demonstrated dramatic increases in the
scores, particularly among first and second graders. For 21%
of these children the increase was thirty points, while for
the control group only 5% had a gain that large. Moreover,
the greatest Increases were among boys whose ethnicity was
most apparent. Rosenthal speculated that the teachers' arti¬
ficially-produced positive expectations for certain children
were transmitted to these youngsters, who then fulfilled the
expectations. He further speculated that the ethnic-appear¬
ing male children made the greatest gains because it was
these children whom teachers had regarded least favorably
prior to the experiment.
The implications of Rosenthal's research are highly
provocative and bode well for the newest trends in educating
black children. The public schools — though still focused
on attracting the child to the classical aims of the educa¬
tional system instead of on reshaping the system to preserve
the creativity of the black child — are hiring indigenous
teacher's aides who understand and love poor black children.
Moreover, efforts to put black life styles, faces, and lan¬
guage into school books, though arising out of the effort to
merchandise the school more attractively, do have the
19
advantage of suggesting to teacher and child that the black
experience is one of many viable ones in our pluralistic
society. Supplemented by Black Studies courses which honest¬
ly depict black history both in America and in Africa, these
efforts should help black children learn pride in their cul¬
tural heritage and in their contribution to America.
Even more hopeful, perhaps, are black efforts to
wrest control of their schools from the power structure and/
or to establish "street academies" where black children are
drilled in self-pride along with the three R's. Ethnic
groups such as Jews and Catholics have been using this method
of transmitting their cultural heritage to their children for
many years, and with marked success. Whitney Young^ has
pointed out that white suburbanites, too, insist that their
schools be responsive to their needs. In a two year follow¬
up on the "free" schools which he helped found with his book.
Death at an Early Age, Jonathan Kozol concluded that ghetto
"free" schools, "by virtue of their locations, have inherent¬
ly a strong ingredient of direct, unfalsifled political con¬
sciousness."® Given such Instruction, future generations of
black children should be well equipped to demand their right¬
ful place in American life.
^Whitney M. Young, Jr., "Minorities and Community
Control of Schools," Journal of Negro Education, XXXVIII,
No. 3 (Summer, 1969), 285-289.
®Kozol’s book and study are reported in "Making
Freedom Trivial," Time, November 6, 1972, p. 57.
CHAPTER IV
Reactions to Oppression
It is generally conceded that various forms of
oppression are a virtually universal experience for black
people regardless of class. In interactions with whites,
Negroes are expected to assume the role of Inferior, they do
not have equal protection under the law, they do not get a
fair share of any of the nation’s resources from health to
income, and they have been rendered invisible by stereotyping
and by non-inclusion in the media. How central these factors
are to personality formation is hotly debated, however.
Davis and Bollard^ concluded that caste factors do
not mark all black people with similar, learned psychological
characteristics because class factors intervene; and in a
follow-up study on the same population, Rohrer and Edmonson
found a "full range and variety of reactions to racial and
caste symbols." They listed five "primary identifications"
that Intervened over caste, and pointed out that "opportuni¬
ties for Negro actors are largely irrelevant to the lives of
3
Negro women domestic workers."
^Allison Davis and John Dollard, Children of Bondage;
The Personality Development of Negro Youth in the Urban South
(New York: Harper Torchbooks, 1964).
2^John H. Rohrer and Munro S. Edmonson (eds.). The
Eighth Generation Grows Up: Cultures and Personalities of





A similar issue of relevancy has marked the Civil
Rights Movement. Pointing out that the push for integration
in the fifties and sixties was mounted by an elite who al¬
ready had economic security and faced discrimination primari¬
ly on the social level, Ronald Copeland has said,
. . . The aim of integration did not reach the imagination
or deal with the plight of the average working class
black man who formed the masses of blacks in this
country.
The debate over whether "blackness" is a caste or class pro¬
blem goes on in the present black power movement, with one
group propounding black nationalism as a step toward a social¬
ist or marxist type class war, and the other, propounding
black nationalism as black pride, beauty, achievement, self-
determination, and separatism.
In his various books, Frazier^ has looked at the
black experience as both a caste and a class experience.
While castigating the black bourgeoisie for disassociating
themselves from the black masses, he also has studied class
as a factor intervening to alter the experience of caste.
^Ronald S. Copeland, "Community Origins of the Black
Power Movement," Black Life and Culture in the United States,
ed. Rhoda L. Goldstein (New York: Thomas Y. Crowell Company,
Inc., 1971), p. 236.
^See E. Franklin Frazier, Negro Youth at the Cross-
ways (New York: Schocken Books, 1967); Black Bourgeoisie:
The Rise of a New Middle Class (New York: The Free Press,
1957); The Negro Family in the United States (1st ed. rev.;
Chicago: University of Chicago Press, 1966); The Negro
Church in America (New York: Schocken Books, 1963).
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Another strand of the debate comes from those who
look at "blackness” as a psychological problem. In Pre.j udice
and Tour Child, Kenneth Clark^ discusses the effects of racial
prejudice on identity formation in young children, mentioning
the work of other researchers in this area. Grier and Cobbs,
Kardiner and Ovesey, and Hauser^ are also among the outstand-
ing proponents of this point of view. In the adolescents and
adults they studied they found conscious and unconscious feel¬
ings of self-hate and worthlessness, undischarged aggression,
anxiety, negative identity, and identity forclosure.^ Grier
and Cobbs do point out, however, that the suspiciousness
found in the personalities of blacks is not paranoid, but a
healthy defense.
^Clark, Xoc. cit.
^William H. Grier, M.D. and Price M. Cobbs, M.D.,
Black Rage (New York; Bantam Books, 1969); Abraham Kardiner
and Lionel Ovesey, The Mark of Oppression (New York; Meridan,
The World Publishing Company, 1962); Stuart T. Hauser, M.D.,
Black and White Identity Formation; Studies in the Psycho¬
social Development of Lower Socioeconomic Class Adolescent
Boys (New York; Wiley-Interscience, 1971).
^Negative identity and identity forclosure are con¬
cepts originally proposed by Erikson. Negative identity is
identity based on roles presented as most undesirable. Iden¬
tity forclosure is the result of Interruption in the process
of identity formation before synthesis of all roles has
taken place. See Erikson, "A Memorandum on Identity and
Negro Youth," op. cit., pp. 29-42; Hauser, Black and White
Identity Formation, pp. 34-35.
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Shultz,^ Ladner,^® and Coles^^ have challenged the
view that blacks inevitably suffer personality damage.
Shultz and Ladner concluded that lower class black culture is
a realistic adaptation to the harsh conditions of life and
offers the young a variety of roles which offer status and
identity within the community. Studying the children who
manned the desegregation drive of the early sixties. Coles
concluded that "modern psychiatry must certainly ask why
children subjected to such stress survived so handily.
Coles did not deny the existence of the mark of oppression --
indeed he stated that he could add examples of his own — but
he pointed out that this is only one of many reactions to the
experience of oppression.
. . . Alongside suffering I have encountered resilience
and an incredible capacity for survival. . . . Moreover,
I risk being called anything from a fool to a sentimental
apologist for a dying order by insisting upon the fun,
good times, and frolic I daily saw in these people. Of
course, they had downcast and sour moments, too -- often
brought on by the presence of white people. Yet, as one
man reminded me, 'We can always forget them when they're
gone, and most of the time they're just not here toLth^r us.'"13
^David A. Schulz, Coming Up Black; Patterns of
Ghetto Socialization (Englewood Cliffs, New Jersey: Prentice-
Hall, Inc., 1969).
^^Joyce A. Ladner, Tomorrow's Tomorrow: The Black
Woman (Garden City, New York: Doubleday and Company, Inc.,
1971).
^^Coles, loc. cit. i p. 319.
^3Ibid.j p. 348.
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Coles also concluded that because black families teach their
children exactly what they must fear and what to do to be as
safe as possible they develop a "shrewd, calculating aware¬
ness,"^^ and gain an "abiding, often tough sense of what is
about them in the world, and what must be in them to sur¬
vive. Coles thus implies that black children are taught
to be realists, as harsh as that reality is, and that one as¬
pect of reality is the role behavior necessary to deal with
whites.
Pettigrew"^ and Lewis'^ also employ the concept of
blackness as role behavior, and both agree that racial norms
demand that blacks act out the role of inferior in encounters
with whites. Pettigrew discusses the power of role playing
to alter the self image, and the danger of confusing the role
with the real self; but Lewis implies that the role is often
little more than acting. He found that respect for whites
was not a value in the Kent community and obsequiousness
l^Ibid., p. 339.
^^Ibid., p. 340.
^^Thomas F. Pettigrew, A Profile of the Negro American
(Princeton, New Jersey: D. Van Nostrand Company, Inc., 1964).
^^Hylan Lewis, Blackways of Kent (Chapel Hill, North
Carolina; The University of North Carolina Press, 1955).
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frowned on. The family and school acted as "race shelters"
for children, developing early awareness of the inevitability
of segregation and "cushioning the shock through providing
ready rationalizations."^® Kent residents responded to
oppression by avoiding conflict with whites and creating a
culture that "permitted survival and a modicum of satisfac¬
tion by substitute paths.Institutionalized techniques
for self-expression, individualism, and non-conformity exist¬
ed in the community, backed by values of courtesy, equality,
20
minding one’s own business, and inviolability of the ego.
Caution and reserve with whites was taught to children along
with the necessary role behavior as techniques for dealing
with whites. The universality of this mask of reserve is
recognized by many students of the black experience and has
21
been the subject of several studies which Pettigrew re¬
viewed .
Using Horney's^^ paradigm for interpersonal interac¬
tions, Pettigrew subsumes reactions to oppression under
l®Ibid., P- 111.
^^Ibid., P • 308.
^°Ibld. , P- 311.
^^Pettlg rew , op . cit.
^^Karen Homey, M.D. ,
e Theory of Neurosis
Company, Inc., 1945).
, p. 50.
Our Inner Conflicts; A Con-
(New York: W.W. Norton and
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"moving away from," "moving toward" and "moving against" the
oppressor. The mask, separatism movements such as those of
Marcus Garvey and the Mound Bayou, Mississippi Community, and
heaven-centered religious organizaitions are group efforts to
move away from oppression. On the individual level, passivity,
social insulation as practiced by some members of the upper
class, passing, escape via drugs, alcohol, or insanity, de¬
nial of race related problems or of personal problems unre¬
lated to race, and migration may be utilized. Though point¬
ing out the importance of individual differences, Pettigrew
suggests that moving away orientations are most common among
Southern Negroes and the upper class.
A number of authors have pointed out that caste re¬
strictions are more painful for individuals who have prepared
themselves for full participation in main stream life. These
constitute the group who exhibit moving toward orientations.
Organizations such as the National Association for the Ad¬
vancement of Colored People and Congress on Racial Equality
reflect this point of view. On the individual level, Petti¬
grew found this orientation led to enhanced effort and a spe¬
cial sensitivity to the reactions of whites, which heightened
anxiety.In instances where separation between the true
^^Pettigrew, op. cit., pp. 47-54.
^^Tbid., pp. 27-34.
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self and the role of inferiority breaks down, this orienta¬
tion produced the shy, deferent, dependent human being
Elkins^^ describes as "Sambo."
Moving against orientations have tended to create
special problems, partly because overt aggression was and is
dangerous, and partly because blacks have rarely escaped at
least partial identification with whites. Pettigrew reviews
the findings of personality theorists who postulate that mov¬
ing against others necessitates moving against the self, the
psychoanalytic theory that one can only hate what one loves,
and the frustration-aggression theory.That the problems
of being black create a vast amoung of anger in some blacks
is no longer questioned, and at the individual level it finds
expression in overt, covert, and displaced aggression. Crimes
against blacks and whites, anti-white prejudice and stereo¬
typing, humor, prejudice against other minorities such as
Jews, "toting," working slowly and inefficiently or quitting
without notice, aggressive meekness,and "playing the mon-
key"28 serve as outlets.
25
Stanley Elkins, Slavery (Chicago; University of
Chicago Press, 1959).
^^Pettigrew, op. cit. , pp. 35-37.
27Ibid., p. 46.
Frazier , Negro Youth at the Crossways, pp. 49-51.
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Racial pride is a special form of moving against the
aggressor. Once expressed mostly as resignation -- "I don’t
mind being jes' like Gawd made me" — it is increasingly
prevalent among young blacks as part of their rejection of
white perceived inferiority. Inability to directly attack
the source of frustration has been one of the most destructive
components of blackness, particularly for black men. 30
Throughout his book, Coles^^ marvels at the ego integration
that took place in his young subjects as they faced down
their enemies, and he notes that within this context they
were often able to solve other problems of a purely personal
nature. Perhaps in time militance and pride will resolve the
caste-class argument as each individual is freed to seek what¬
ever he, personally, needs for fulfillment.
2 9^^Robert L. Sutherland, Color, Class and Personality
(Westport, Connecticut; Greenwood Press, Publishers, 1972),
p. 58.
^®Most references to this problem are sociohistorical
or presume a universal masculine personality. Sutherland
draws a very perceptive contrast between the role require¬
ments of blackness and American ideals of fighting injustice
fearlessly, cringing before no man, choosing one's own life
work and resisting "with stouthearted self respect" affronts
to human dignity. Sutherland, bp. cit., p. 14.
'^'^CoIgSj op» cit •
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Like militance, the folk religion of black people is
a special form of response to oppression. Pettigrew^^ de¬
scribes it only as "moving away," but other authors suggest
that it is much more than that. Frazier^^ has pointed out
that among a people whose customary social institutions, in¬
cluding the family, had been destroyed, religion provided the
first basis for renewed social cohesion. After emancipation
religious affiliation remained a primary identity, and the
church, a source of emotional outlet, leadership training,
and a rationale for the harshness of life. In discussing the
relationship between the religious rituals of the black
church and political activity, James McPherson points up
still another aspect of the black church -- a concept of
morality that transcended the ways of white men:
Black slaves Incorporated these Jewish folk dramas into
their definitions of themselves centuries ago. As part
of the group psyche they were passed along, mainly within
the churches, from one generation to the next. . . .
The identification provided an almost omnipotent perspec¬
tive, which made biblical codes the ultimate moral
standards.
Participation in it involves a special kind of discipline,
requiring a willed perspective on good and bad, maintained
. , . because of a fierce determination to preserve one’s
^^Pettigrew, op. cit., pp.
Franklin Frazier, The
(New York: Schocken Books, 1966).
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own humanity and one's own belief in the ultimate per¬
fectibility of man through the sometimes mysterious ways
of God,34
^^James Alan McPherson, "In My Father’s House There
Are Many Mansions, and I'm Going to Get Me Some of Them Too."
The Atlantic Monthlv. CCXXIX (April, 1972), 64.
CHAPTER V
THE BLACK FAMILY
A number of writers maintain that the concept of
class is useless when studying black families. Hylan Lewis
suggests "respectable-nonrespectable"^ and Bernard, "inter-
nally-externally adapted."^ The criticism that some writers
make of class, then, is that two strands run through every
level of black life.
3As Billingsley points out, class does suggest levels
of Income and levels of income suggest the kinds of advan¬
tages children are offered. It should be pointed out, how¬
ever, that classes among blacks and whites are not necessar¬
ily comparable. At every level black families earn less than
white families, even for the same work; and a particular type
of employment may have higher status in the black community
than it would in the white.^
The Upper Class
The Black Aristocracy is composed of families who
have been outstanding achievers for several generations.
^Lewis, op. cit.
^Bernard, ioc. cit.




Ancestry is usually traced to progenitors who were either
free during slavery or house servants favored with education
and property, and each generation has been taught to take
pride in and build on the achievements of the one preceding
it. Strong traditions of stable family life, education,
accomplishment and culture undergird their sense of personal
worth and their status in the black community; and children
are expected to uphold the traditions of the family.^ Part
of DuBois'® opposition to tuskegee Institute seems to have
been that it abandoned the black college tradition of the
liberal arts education of the scholar and gentleman in favor
of "practical" education, and Frazier suggests that these
families forged strong identities among their members by
stressing personal behavior and achievement superior to that
of the masses while simultaneously working for the betterment
of the masses as educators, ministers, doctors, dentists, and
businessmen:
Many individuals among the first generation of educated
Negroes had a sense of responsibility toward the Negro
masses and identified themselves with the struggles of
^Ibid., pp. 124-131.
^W.E.B. DuBols, The Souls of Black Folk, in Three
Negro Classics, with an introduction by John Hope Franklin
(New York: Avon Books, 1965), pp. 241-242.
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the masses to overcome the handicaps of ignorance and
poverty.
They occupied a dignified position within the Negro
community and were respected.^
While these families are sometimes accused of avoid¬
ing caste problems by sequestering themselves in the black
community,^ their achievements are certainly extraordinary by
any standard:
Henry Marsh in Richmond, a lawyer married to a dentist
who is a physician’s daughter and whose sister teaches
medicine at Howard University. . . . In Washington, D.C.,
Channing Phillips, in 1971 a candidate for Congress from
the District, is the mover -- his father holds three
degrees, his three brothers hold two degrees each, and
his sister is married to a man holding two degrees.®
Children born into these families have abundant role
models of achievement, support of personal development for
its own sake, and no threat that accomplishment will cut them
off from family and past 10 It should not be surprising that
these families have produced the bulk of black professionals
and intellectuals.
^Frazier, Black Bourgeoisie, p. 235.
^Pettigrew, op. cit. , pp. 51-52.
®Samuel B. Proctor, "Survival Techniques and the
Black Middle Class," Black Life and Culture in the United
States, ed. Rhoda L. Goldstein (New York: Thomas Y. Crowell,
1971), p. 287.
^®For one chronicle of the fate of a man who goes to
college from a poor, rural, southern background, see DuBois
Three Negro Classics, pp. 363-377.
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The new hlack upper class, Frazier's^^ "black bour¬
geoisie," is composed of individuals who made the leap from
the masses to upper class status in one generation. Athletes
and entertainers figure prominently in this group, as do
those men and women who worked their way through college and
are the first members of their families to escape poverty.^^
Frazier was critical of this group, feeling that by rejecting
both the religious and the conventional-educated-cultured
strands of their culture they had denied themselves an iden¬
tity. He believed they lacked genuine power or a viable
philosophy of life, and he criticized their lack of noblesse
oblige:
The black bourgeoisie has failed to play the role of a
responsible elite in the Negro community.
Moreover, they have no real interest in education and
genuine culture and spend their leisure in frivolities
and in activities designed to win a place in Negro
"society."
Although the black bourgeoisie exercise considerable
influence on the values of Negroes, they do not occupy
a dignified position in the Negro community. The masses
regard the black bourgeoisie as simply those who have
been "lucky in getting money.
^^Frazier, Black Bourgeoisie. Frazier did not con¬
sider the Black Bourgeoisie upper class but some modern
writers do. See Billingsley.
^^Billingsley, op. cit., pp. 129-130.
^^Frazier, Black Bourgeoisie, pp. 235-236.
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He accused them of spoiling and using their children, though
he did acknowledge their sincere concern;
There is often not only a deep devotion to their one or
two children, but a subservience to them. It is not un¬
common for the only son to be called and treated as the
"boss" in the family. Parents cater to the transient
wishes of their children and often rationalize their
behavior towards them on the grounds that children should
not be "inhibited." They spend large sums of money on
their children for toys and especially for clothes. They
provide their children with automobiles when they go to
college. All of this is done in order that children may
maintain the status of the parents.
• •••••••••••••
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rom the competition and
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that can be paid such a husband is
wife," which means that he is her
her extravagances and vanities.
It is Frazier's contention that this group denies the exis¬
tence of its central problem, the color caste system that
denies them real power and participation:
There is an attempt on the part of the parents in middle-
class families to shield their children against racial
discrimination and the contempt of whites for colored
people. Sometimes the parents go to fantastic extremes,
such as prohibiting the use of the words "Negro" or
"colored" in the presence of their children. They some¬
times try to prevent their children from knowing that
they can not enter restaurants or other public places
. . . the husband is
e greatest compliment
that he "worships his
slave and supports all
Devotion to their children oft
tie that is sincere and free f
artificiality of the make-beli
live
The women are accused of shallowne
subservient to their wives:
In fact, in middle-class famil
likely to play a pitiful role.
l^Ibid. > pp. 223-224
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because they are Negroes, or even that the schools they
attend are segregated schools for Negroes.
Not all new upper class or middle class individuals
are bent on conspicious consumption and high society, how¬
ever ;
Most middle class blacks cannot find themselves in E.
Franklyn Frazier's work. They don't know who those
poker-playing black women are, and have never been to a
social function where anyone "passed out."^^
They own their homes, pay their taxes, support their
families, educate their children, attend church, vote,
support good causes, and keep good credit.18
Nor have all members of this new upper class Ignored the
plight of the masses and claimed spurious status. Carl
Stokes, Richard Hatcher, Kenneth Gibson, and Mathew G. Carter
all came out of impoverished backgrounds. They are respec¬
tively mayors of Cleveland, Ohio; Gary, Indiana; Newark, New
Jersey; and Montclair, New Jersey. There are many others.
Proctor suggests that the insularity of this group is
a natural survival technique, the low-risk habits of life
that brought them success:
Many came from homes where there were several children
who could not get a college education and from communi¬
ties where few adults did anything except domestic or
menial labor. They have escaped an awful fate by dint of
^^Ibid., pp. 213-214.
^^Proctor, op. cit. , p. 285.
^®Tbid., p. 282.
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endeavor, investing their own ingenuity, time, talent,
and labor in the pursuit of a dream of one day really
being somebody.
Many were educated on fifteen-cents-an hour campus jobs,
washed cars for a quarter, shined shoes for a nickel, and
waited on tables for two dollars a meal plus tips.19
Many of the black bourgeoisie are first generation urban
dwellers, a bachelor’s degree away from squalor, welfare,
and the whole bit.^®
Moreover, economic security -- regardless of its source --
has always enhanced family stability, clear parental role
definition, and advantages for children no matter what the
race of the families involved;
Such families not only can afford comfortable housing
(when they manage to purchase it in an essentially
segregated market) but they can also provide a college
education for their children. They can entertain gra¬
ciously and participate in a variety of cultural activi-
ties. They can travel widely at home and abroad.
Billingsley sugg ests that not enough is known about these
individuals and the factors that shaped their success.
The Middle Class
The c o nc ep t of class appears to have the most validity
among middle class black families. As well as implying in¬
come sufficient to meet the physical and educational needs of
^^ibid., p. 281.
^°Ibid., p. 285.
^^Billingsley, bp. cit., p. 131.
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the young, the parental cooperation and discipline needed to
maintain this status fosters behaviors and child rearing
practices that are more class-constant. "External adapta-
tion" is a threat to middle class status. Writing of a
potentially downwardly mobile middle class family, Billings¬
ley says :
Now Mr. Adams, though still keeping up a well dressed
appearance in public, does not bathe quite as often as
he used to. Now when he leaves his extra job at night
he lingers a bit longer at the tavern than he used to.
He even seems to drive his car faster and more reckless¬
ly than he did before.
Among upper middle class families one or both parents
are likely to have college degrees, while in lower middle
class families both may have dropped out of high school.
Literacy is the rule, however, and is of considerable value
in dealing with the larger society as represented by schools,
employers, the law, and medical services.Employment is
relatively secure and of the type associated with benefits
such as social and medical insurance.
^^External adaptation is the term Bernard uses for
individuals who, not having internalized the values of the
larger culture, practice the behaviors only if it is con¬
venient to do so and suffer no guilt when they do not prac¬
tice them. This is the adaptation other authors have called
non-respectable because differences in sexual behavior, drink¬
ing behavior, and conflict with the law characterize this
life style. Internally adapted Individuals tend to disapprove
of the externally adapted, but both styles cut across class
lines. Bernard, op. cit. , pp. 27-34.
^^Billingsley, op. cit. , p. 135.
^^John Dollard, Caste and Class in a Southern Town
(New York: Doubleday Anchor Books, 1957), p. 199.
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Family life is usually egalitarian or patriarchial,
with fathers performing their instrumental and expressive
roles competently.25 Even in such a setting, however.
children hav e little or no protection fr om the " denig rat ed
father" 26 syndrome: "a Negro physic ian driving his fami ly
through city traffic may be s topped by a policeman wh o w ill
addres s h im contemptuously as boy in the presenc e of his
children."27
Orde r and routine, so crucially missing from the life
of the slum child, are strong values in the middle cl as s
home. Standards of cleanliness are high , meals are s erv ed on
time at the table, and aggres sion is firmly cont rolled. The
simple nudear family is the ideal, though it is not alw ays
financially practical:
None of us fights much. My mother got that out of us
early. . . . She stresses the point that no one curses
in her home and that the children have never heard bad
language there.28
It is further held in this family that children should
not live with their parents after marriage but should
"have a home of their own," where, of course, they can
set up the isolated, middle-class type of family life.29
^^Billingsley, op. cit., pp. 131-137.
26Bernard, op. cit., pp. 128-129.
27Bernard, op. cit., p. 128.
28Davis and Dollard, op. cit., p. 139.
29Tbid., p. 141 •
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Bernard points out that a child growing up in such a house:
finds a daily, weekly, monthly, and yearly order
surrounding him: meals, most activities, and bedtime
follow a regular routine. There is a rhythm of five
days of school, a day of play, and a day for church.
There are birthdays, anniversaries, holidays -- all
of which mark his life with the regular, expectable
events.30
Upward mobility is a positive value in middle class
homes and it is not left to chance:
The reliable middle-class conscience is no social
accident: it is built up by a continuity of discipline
not found in lower-class life. If the mother has
delegated authority to an aunt or teacher, she stands
solidly behind the surrogate. . . . The child must
remain strictly under parental control directly or
Indirectly.
Beyond early childhood, however, middle class children are
likely to be disciplined through rewards and the threat of
withdrawal of parental support, rather than by physical
punishment. Parents tend to agree on the kind of children
they want and the mother is likely to discipline the children
in her husband's name. In reviewing the several studies on
the effects of this type of discipline, Bernard32 says that
children raised in such homes are self-controlled and (de¬









conformists, or friendly and outgoing. They are not, how¬
ever, either impulsive and irritable nor prone to withdrawal
and avoidance.
In middle class homes sexual continence is not only
stressed as a virtue but is also backed up by supervision of
the young. Girls are urged to remain chaste in order to
attract good husbands, and boys, so that their educational
aspirations will not be threatened. Young people are expect¬
ed to postpone marriage until they are ready to assume the
responsibilities, and marriage takes place at a later age
than is common with lower class famllies.^^ Barring bad
luck, middle class families are able to support their chil¬
dren until the child, himself, feels ready to leave home and
the psychological advantages of this are well known.
Middle class striving can sometimes backfire, how¬
ever. In Living Poor, Camille Jeffers tells of three young
women who bitterly resented being "sacrificed" to their
parents* upward mobility:
As these women talked about their parents, they expressed
the opinion that the acquisition of a car, a home and new
furniture had been of paramount importance to their
parents. They considered themselves casualties, in part
at least, of their parents' consumption tastes and status
wants. ... As the women saw it, being "sacrificed"
means doing without adequate food and clothing and being
pressed into substitute mother roles with younger
^^Davis and Dollard, op. cit. , p. 277 .
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brothers and sisters while their mother worked. None of
these three women indicated that she had a really close
relationship with her mother, and each felt some resent¬
ment that she had not fared as well as her younger
brothers and sisters.34
Hylan Lewis^^ made a similar finding.
Middle class parents cannot protect their children
from early contact with racism as the upper class can. A
generation ago they tended, instead, to tell their children
that the rejection and slurs they encountered were not in¬
tended for them but for lower class, uncouth Negroes, whom
they, too, avoided. Children saw through the deception
sooner or later: some were confused and damaged, but others
became the parents of the sit-in generation 36 Some parents
are still using this technique. A black father quotes him¬
self as telling his son that the insults he sometimes re¬
ceived "really had nothing to do with him."^^ As the whole
problem has come more out into the open, however, it appears
that middle class parents have, too:
^^Camille Jeffers, Living Poor: A Participant
Observer Study of Priorities and Choices (Ann Arbor,
Michigan: Ann Arbor Publishers, 1967), pp. 28-29.
^^Hylan Lewis, "Child Rearing Among Low Income
Families," Ferman, Kornbluh and Haber (eds.), Poverty in
America (Ann Arbor, Michigan: University of Michigan
Press, 1965), pp. 433-443.
^^Bernard, op. cit., pp. 148-150.
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The Lower Class
Approximately half of all black families are lower
class in that they view themselves so and are viewed that way
by the black community.Beyond this, however, the term has
little or no predictive value for life style, child rearing
practices nor even Income. Billingsley categorizes this
group as "working non-poor," "working poor," and "non-working
poor." As Billingsley has pointed out, however:
It cannot be stressed too strongly that not all lower
class Negro families are poor. Not all poor families
are broken. Not all single parent families are on
welfare. And not all welfare families are chronic
problems. A more adequate income structure would re¬
move many of them from the area of public concern.^®
In the first category are families headed by men who have
steady industrial working class jobs. Income may be as high
as that of most middle class families, enabling mothers to
38rbid.3 p. 29.
^^Billingsley, op. cit.,




stay at home to care for the children. Family life is geared
to obtaining a better life for the children, including more
education and more prestigious employment. These families
are handicapped by segregated housing which forces them to
socialize their families in close proximity to drugs, crime,
drunkenness, and non-achievement; and they are vocal about
their need for better schools and surroundings to back up
their aspirations for their children.^^ They are not usually
problem families, however, despite the handicap society
places on them.
The working poor may be the most discriminated
against families in America. Usually headed by men who work
every day at unskilled, low paying jobs, they can neither
support their families adequately nor qualify for eleemo¬
synary institutions. What these families do have, according
to one study, is self respect and dignity:
Such work histories indicate not only competence but also
a considerable amount of maturity and adaptive capacity,
for much is required of these men: faithful, dally in¬
dustriousness in work that is often dull, exhausting, and
unrewarding in nature, under the debilitating and
corroding humiliation and frustration of being always —
or nearly always — low man on the totem pole, with
little hope of promotion, whatever one's abilities,
control of impulse and aggression, of frustration and
resentment; and self discipline in walking the tight
''^^Maurine LaBarre, "The Strengths of the Self-
Supporting Poor," Social Casework, XXXXVIII, No. 8 (October,
1968), p. 463.
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rope of race relations. Such men provide their children
with a father figure who consistently, unfailingly pro¬
vides for them.^^
These families share devotion to their children and to each
other. If the wife works, her husband helps her at home,
though he prefers that she not work when the children are
small. She takes pride in his steadfastness and understands
the reason for his low income:
Some men drinks and gambles and fights, and wastes their
money. My husband don't; he's a good steady worker and
a good family man.43
Mothers in these families are good homemakers and managers,
keeping old, closetless homes neat and clean, providing meals
on Inadequate funds, and sending their children to school
despite the obstacles:
Didn't you see those college boys wearing faded britches?
They're not studying about their britches, they're study¬
ing about their education.
These families must wage a constant battle to keep apart from
the disorganization and violence that surrounds them, and
they, too, yearn for better neighborhoods and schools for
their children. But they raise sturdy, well organized chil¬
dren who create stable families of their own. A more equi¬
table income structure is the thing these families need most.
^2lbid. / P • 462.
lb id. , P- 465.
^^Ibid.
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Finally, there are those individuals who work
irregularly, if at all. Thought to constitute 15% to 20% of
black families, they are supported by relatives or long term
welfare.Grossly undereducated, sick, ill socialized to
the patterns necessary for success in an industrial society,
or simply defeated, this is the group that has received so
much public attention, most of it critical.
Impoverished black families are often accused of
socializing their children to intergenerational poverty.
This point of view assumes the existence of: (1) a lower
class black culture complete with goals, values, and beliefs,
and (2) the dysfunctional nature of this sub-culture. Both
assumptions have been questioned.
In a study of street corner men, Liebow concluded
that the life style of these men:
appears not so much as a way of life realizing the dis¬
tinctive goals and values of his own subculture or of
conforming to its models, but rather as his way of try¬
ing to achieve many of the goals and values of the
larger society, of falling to do this, and of concealing
his failure from others and from himself as best he
can.^6
It is rather the cultural model of the larger society as
seen through the prism of repeated failure.^7
^^Billingsley, op. cit., p. 140.
^^Elliot Liebow, Talley’s Corner: A Study of Street-
corner Ken (Boston: Little, Brown and Company, 1967), p. 221.
^^Ibid.. p. 223 .
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Aft
Ladner,on the other hand, contends that a lower
class black culture does exist, that it is a functionally
autonomous culture based on adaptive responses to oppression
and Africanisms that survived slavery, that it is a non¬
material, emotive culture, and that it is more humanistic and
creative than middle class white culture. Ladner also points
out that the Afro-American woman has always been a "liberated"
woman. While not attempting to evaluate the relative merits
of the black and white cultures, Schulz^^ agrees that a lower
class black culture does exist, and suggests that socializa¬
tion to mainstream values is maladaptive unless there is a
realistic hope of escape from the ghetto. He points out that
to be upwardly mobile, a girl must complete her education;
yet if she avoids "doing it" she is cut off from a central
aspect of teenage life and forgoes the adult status confered
when one becomes a mother.^® Boys who do not learn the ways
of the streets are equally cut off from male companionship,
perhaps all their lives, and may later be handicapped in
asserting authority over their own sons.^^
^^Ladner, loc. cit.
^^Schulz, loc. cit.
^^Ibid., p. 5 8.
^^Ibid., pp. 100, 127, 145.
Other studies
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have also indicated that upward mobility may mean marginality
to both cultures^^ and Jeffers^^ observed that social parti¬
cipation in a public housing community was based less on
differences in income than on differences in hope of escape
from the project; those who believed that they could escape,
realistically or otherwise, felt they did not belong.
It would appear that there is some truth in all these
points of view. The hopes and dreams of black parents are
the same as those of parents everywhere:
better food, shelter, clothing, education, more stable
family unions, geared to support, and cooperative
husbands and fathers.
But in a milieu where these goals are difficult or impossible
of obtalnment, alternative values and roles have been created
and institutionalized.' Thus the "street corner man," "too
much a man" to be domesticated, provides an alternative
identity to that of faithful husband, father, and provider,
while "mother" is a valid female identity unrelated to
marriage.
Much has been made of the black matriarch as an
historical descendant of the slave mother who looked to her
^^Lewls, Brackways of Kent, pp. 24-25; Rohrer and
Edmonson, op. cit., pp. 234-294.
53Jeffers, op. cit., pp. 15-20.
^^Ib id . , p . iv .9
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master instead of her mate for her own and her child’s needs.
Strengthening her position through the generations because
she was safer from, and closer to, the sources of power, she
became a woman who had little use for men, destroyed her sons
and maintained a symbiotic relationship with her daughters.
Such a woman undoubtedly exists, for stereotypes generally
embody some truth. Moreover, she appears in the grown up
"children of bondage"^^ and haunts segments of the black
power movement. She may even appear in an unpublished study
reviewed by Bernard^^ in which 73% and 67% respectively of
single and married mothers indicated that if a choice had to
be made, they would rather be mothers than wives.
But the modern black matriarch, when she exists,
apparently does not do so by choice. Furthermore, she is
often a very good mother. In various studies she has emerged
as a woman who, if she is single, hoped to marry and some¬
times still hopes to, is deeply concerned for the welfare of
her children and is ambitious for them. She may be less
likely to neglect or abuse her children than her white coun¬
terpart, and she is far less likely to allow her child to be
^^Rohrer and Edmonson, op. cit.
■^^Bernard, op . cit. , p. 104.
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raised by non-relatives. Her educational and career aspira¬
tions are no less high for her sons than for her daughters
She may be highly skilled at teaching her children to do
things for themselves, and what may appear to be rejection of
her children's dependency needs may be Independence training
backed by a conscious belief that it is important ."58 she may
be deeply involved in her church, where she finds emotional
release, hope that there will finally be justice, and a sense
of community.59 she is aware of the deprivations in her own
childhood and hopeful of doing better by her own children:
She tried to avoid in her marriage the violence she had
witnessed in her parents' relationship. She was also
trying to prevent having any of her children "sacrificed"
for a car as she thought she had been sacrificed.^®
I think I'll try to bring them up better than my mother
and father brought me up and teach them more than what
was taught to me.®^
A number of things may block achievement of these
goals, however. Commonly, she has her first baby in her
teens, illegitimately, and not by choice. Given no informa¬
tion except the command not to let men near her, with little
Ibid., pp. 105-108.
^^Jeffers, bp. cit., pp. 60-63.
^^Frazier, The Hegro Church in America.
Jeffers, bp. bit. , p. 46.
®^Ibid., p. 58.
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follow through in the form of supervision, and in a setting
where her girl friends are "doing it," she succumbs to please
her boy friend and to be one of the group.She may be
genuinely surprised to find herself pregnant. Her baby puts
an end to her schooling and declares her an adult, but does
not necessarily bring her either a home of her own or a hus¬
band. While it is extremely rare for her parents to put her
out, they are frequently disappointed in her, the ethic that
Q
"everyone is intitled to one mistake" being a clear state¬
ment that illegitimate pregnancy is not encouraged. She has
frequently been aware since childhood that "there are too
64
many children around here," and her baby will be another.
Motherhood, then, may begin for her with resignation instead
of with joy.
If she was herself an older daughter in a large
family, she may have had to assume responsibility for younger
siblings at an early age:
Most of my recollection is looking after the baby. I
remember Mother carried me to a rocking chair to hold
the baby. To keep the baby she'd tie me in the^^ocking
chair and that's the way she would do her work.
6 2
Ladner, o£. cit. , p. 252.
63ti, • jIb id.
^^Schulz, £p^. cit. , p. 114.
^^Ibid. . p. 23.
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Now that school was out and there was no one for us to
stay with, we would sit on the porch and rock in the
rocking chair most of the day.66
So it was just like I was a mother. I've been a mother
since I was 12. All my sisters and brothers depended on
me a whole lot, rather than on my mother and father.67
Schulz found that such women often grow up resenting children.
As mothers they make poor disciplinarians, fearful of "going
too far"^® in confrontations with their children. Though
critical of the demands made on them as children, they tend
to repeat the pattern with their own elder daughters. This
pattern may help explain Lewis' finding that in some lower
class families:
Changes in parents' control, and in their self estimates
of ability to control, occur sometimes when children are
as young as five and six.69
Far from rejecting their children, Lewis found these women
were typically very good mothers to their infants; and he
suggests that unrealistic demands for "good manners, respect,
floor scrubbing, and supervision of younger children"^® may
^^Anne Moody, Coming of Age in Mississippi (New
York: The Dial Press, Inc., 1968), p. 15.
^7Jeffers, dp. cit., pp. 29-30.
^®Schulz, bp. cit., p. 57.
^^Lewis, "Child Rearing Among Low Income Families,
loc. cit., p. 434.
70 Ibid., p. 435.9
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trigger the revolt of
greater importance of
families:
older children. Jeffers also notes the
ordinal position for children in poor
The family environment of a poor family may fluctuate
markedly over relatively brief periods of child rearing
time. Opportunities for growth and development may vary
markedly among children of different ages and ordinal
position; for example, speech patterns often vary marked¬
ly among children of the same family.
The lower class black mother may be handicapped in
other ways. If she has encountered child care experts, their
advice may be irrelevant to her situation; or she may have
little knowledge of
whipping them daily
good" instead of to
adequate income may
most basic physical
how to motivate her
in a sort of ad hoc
discourage particula
force her to set pri
needs:
children, perhaps
effort to "make them
r behaviors.In-
orities among the
Mr. Todd was also aware of the continuing pressure and
threat exerted by the need to get clothing for children.
In a letter to his wife, he expressed understanding that
she might not be able to feed them properly, but that
she should concentrate on getting them clothing for
school even if they had to eat beans every day.^^
He sees Shirley bury her face in her hands and shudder,
partly perhaps because the Christmas wind has again
Jeffers, bp. cit., p. v.
^^Davls and Dollard, bp. bit., p. 90.
Jeffers, bp. bit., p. 78.
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ripped away the blanket nailed across the window but
mainly because she and Richard are trying to decide
whether to send the children to Junior Village or take
them to the waiting room at Union Station for the
night.^ ^
Finally, she is handicapped by the probability that
any marriage she enters will be unstable, attacked by a num¬
ber of forces neither she or her man can control. Her hus¬
band may have been socialized in a street gang where, in
order to deal with his attachment to his mother, he learned
to reject all that women stand for as sissified. He is then
a sort of super-male, exploitive, "full of dog," aggressive,
afraid of tenderness and dependency.Her own socialization
may have taught her to hope, but not expect, that he will be
different from the men she has known. When he cannot meet
her minimum requirements that he support the family, be the
man of the house, and remain faithful, her fears are con¬
firmed. He may help support his children after he "cuts out,"
particularly if he continues to have a relationship with her,
but it is largely through her that he relates to his children.
If she then takes a boy friend, he may come much closer to
filling the role of husband as usually defined. Though prob¬
ably maintaining his own residence, he may spend most of his
free time with her, be sexually faithful to her.




to her support and guide her children. But what he gives is
a gift, not an obligation. To date it is impossible to know
whether such men are filling a standard role of their cul¬
ture, attempting — and failing — to achieve the goals of
the larger society, or expressing humanistic values which are
now seeping into mainstream America;
In the case of marriage and family, the pattern is one in
which love supersedes duty or responsibility. Such
unions are based on mutual attraction; the partners
supply emotional warmth and support and companionship to
one another. The man may make a financial contribution
to the household when he can. But the union lasts only
as long as the attraction does, and new unions are formed
when new attractions develop. While they last, the
unions may be monogamous, perhaps even more monogamous
than many legal unions among whites.76
7^Bernard, op. cit p. 39 .
CHAPTER VI
SUMMARY AND CONCLUSIONS
Some of the literature pertaining to the black ex¬
perience has been reviewed in an effort to determine how
black children are socialized to the role of Afro-American
and what the role is in various families. It was argued that
black protest and achievement could not be explained unless
the sociohlstorical forces which isolated and degraded black
people were opposed by counter forces which fostered pride,
achievement and self-consciousness. It was assumed that some
of these counter forces would be class factors, since class
is associated with income and income with the kinds of oppor¬
tunities and protections afforded children. It was also
assumed that some of these forces would cross class lines,
arising from the conditions of oppression and racism which
all black people encounter regardless of class.
It would appear that, in general, both of these
assumptions are correct. An adequate income tends to shift
parental attention from survival needs to emotional and edu¬
cational needs, thus altering considerably the manner in
which children are socialized in different families. At the
same time certain attitudes cross class lines from top to
bottom, making class a questionable concept in the study of
black people. It must be pointed out, however, that it is
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extremely difficult to generalize the black experience.
Black people are a highly diverse group, united -- at least
until recently -- as much by white intransigence as by group
identity. It would appear that this forced unity has created
both the strengths and weaknesses in the black culture,
spurring some to extraordinary achievement and forcing others
to adaptive behavior that hampers achievement as it is
defined in the United States. But there is as yet no method¬
ology that will fully explain the black experience, and one
recent investigator has suggested that when one is found, it
will not be based on racial differences, either inherited or
acquired:
It may seem a bit obvious and simple minded to insist
upon putting the Negro's problems in the context of
those shared by all of us as human beings; moreover it
hardly seems surprising to learn that the Negro has
problems that are all his own. Still, I think research
into what it means to be a Negro will sooner or later
meet up with the methodological hazards involved in
abstracting people on racial ground. . . . and then
talking about "their" feeling (in contrast to any
individual's
individuals).
9^, for that matter, those found in all
To date, however. the one problem all black peopl e share is
precisely that they have been stereotyped by white society.
As Chestang has pointed out, it requires special defenses to
protect one's humanity from the role of Negro as defined by
the white community. It has therefore been necessary to
study their experience as a unique one.
77
Coles, £2^. cit 9 p. 334
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It would appear that one way black people have de¬
fended their humanity has been through the pursuit of
achievement. Among some old families who have been upwardly
mobile for generations, the self is cultivated for it’s own
sake. Children socialized to this tradition have values and
behaviors that might be said to have transcended race and
nationality altogether, their concerns and life style having
more in common with the elite of all cultures than with other
levels in American culture.
At the other extreme, however, the ghetto boy may
define excellence in terms of toughness and cool, which
suggests that by defining achievement as roughly equivalent
to "makin it," black people have devised a second defense of
their humanity: some form of achievement for everybody. The
large number of institutionalized roles in the black culture
continues to confound research efforts to categorize black
people. To a certain extent the multiplicity is an artifi¬
ciality created by caste barriers, for some of these roles,
notably those of the working poor, are very similar to those
of the middle class. Among black people, however, there is
a noticeable flexibility in adopting or ignoring the values
of the larger society that suggests a determination to make
life meaningful within whatever context it must be lived.
Thus all black parents apparently teach an ideal associated
with upward mobility — education, stable family life, steady
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employment at a legitimate job. But this ideal is backed up
by values and behaviors only to the extent that it is prac¬
tical to do so .
Among those families for whom physical survival is
always in doubt, staying alive and finding some satisfaction
in life takes precedence over verbalized ideals and ambitions.
Life is lived in the here and now, less out of an inability
to delay gratification than out of a pragmatic awareness that
each day's survival is sufficient unto itself. Children
mature early because they must, and the extended family is a
necessary form of social insurance. Illegitimate babies are
better than no babies, a succession of boy friends better
than loneliness, and genuine emotional support better than a
7 8
responsibility made hollow by lack of job security. Ladner
suggests that these values are basically more humanistic than
those of the middle class. Most certainly they are values
that have -- and still do — insure survival and satisfactions
while some black people in each generation reach for upward
mobility. They are also values that have sustained a large
part of the human population at one time or another.
As parents begin to achieve some measure of control
over their lives, however, they begin to undergird the ideal
78, jLadner, 0£^. cit.
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of mobility with more than vague hope. They provide their
children with the options, drives, values, and means neces¬
sary for upward mobility. If these gains are consolidated by
teaching children they are superior to uncouth Negroes, the
same lessons are taught white children regarding poor white
trash, and probably for some of the same reasons; as rein¬
forcement of desired behavior, the method works. Lower class
"respectable" parents use the technique, too, and as long as
black achievement was an individual accomplishment it was
probably more harmless than is generally believed. It was
only when urbanization had made black political power a real
possibility that this disassociation became dysfunctional --
but the development of black pride suggests that the flexible
pragmatism in black culture is again at work, redefining
"makin it" to include group identity and "group making it."
The size and cohesiveness of the black family, though
often criticized, has apparently been another strong counter
force against depreciation for black children. Many research¬
ers have commented on the love and warmth showered on new
babies, and on the renewal of hope they symbolize. If black
parents could not dream that their infants might be president,
they could and did dream that they might escape oppression.
Belonging is less intense in many black families be¬
cause it is spread over the extended family of aunts, cousins,
grandparents, and even the black community. But by the same
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token, it is sure. There is always someone to take in the
sick and elderly, or the child who is orphaned or cannot be
cared for at home. Moving to the home of a relative is an
acceptable way of avoiding conflict or of seeking opportuni¬
ty; and several members of a family may unite behind the most
promising child, perhaps forfeiting their own ambitions to
support his. The black mother's faith is usually showered
generously over the black child; prayed over, preached at,
and physically punished though he may be, he is always given
another chance to "do right."
Evidence is accumulating that the small, isolated
white family is losing some of its humanity as it loses its
sense of belonging to a larger group. Evidence is also
accumulating that urbanized black families suffer when sup¬
port from the extended family is lost. As this evidence
accumulates, the value of black family patterns may be
clearer.
The belief that children should be protected from the
harshness of reality is so pervasive in American culture that
it is one of the norms against which black families have been
measured. Nearly every book on the black experience cites an
instance in which a black child learned abruptly that his
parents could not protect him, and one described by Frazier
has become almost a standard. The right to protect one's
79
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children should be inalienable. But the custom of doing so
has not been an unmixed blessing. Overprotection is a
serious problem for children in American culture, producing
children who are jaded, self-centered, and helpless.
Their lack of privacy in which to be childish has
also been noted, and the suggestion made that no children in
the history of the world have had so little relief from the
strain of parental supervision as modern American children.
Moreover, among some lower class black families, the need
to prepare children to face oppression appears to have had
very positive consequences. These children are taught early
that life is hard and that the hardness is no excuse for giv¬
ing up :
Well, son. I'll tell you
Life for me ain't been no crystal stair.
But all the time
I'se been a-climbin on.
And reachin' landin's.
And turning corners.
And sometimes goin' in the dark
Where there ain't been no light.
So boy, don't you turn back.
Don't you set down on the steps
'Cause you finds it's kinder hard.
Don't you fall now-
For I'se still goin', honey,
I'se still climbin'
gQ
And Life for me ain't been no crystal stair.
R n
Langston Hughes, Selected Poems of Langston Hughes
(New York: Alfred A. Knopf, 1969), p. 187.
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Some people never learn these lessons, and yet they
are the cornerstone of mental health and maturity in every
culture. It might fairly be argued that these children get
a head start on facing reality squarely and courageously be¬
cause their parents confidently believe they can do it. They
know what to expect and what to do, and apparently acquire a
sense of mastery over their environment that comes much
later, if at all, to many supposedly more advantaged children.
The study of human behavior has often proceeded on
the assumption that the "right" way for people to think and
behave is known; indeed, there are even those who seriously
suggest programming human beings. Perhaps it should not be
surprising that when the war on poverty failed, the political
system decided it was the fault of the black family: it had
disintegrated under three hundred years of oppression. But
this "explanation" makes even less explicable the fact that
50% of black families are not poor, 75% of black families are
81
not broken, and 90% of black families are not on welfare.
It would appear that whatever solutions are eventually under¬
taken to undergird black people, they should not include
tampering with the black family. It seems to have done quite
a remarkable job of socializing its children to endure, and
where possible, to thrive.
81
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BIBLIOGRAPHY
Books
Adorno, T.W. The Authoritarian Personality. New York:
Harper & Row, Publishers, 1950.
Angelou, Maya. I Know Why the Caged Bird Sings. New York:
Random House, 1969.
Baldwin, James. Nobody Knows My Name: More Notes of a
Native Son. New York: The Dial Press, 1961.
Baldwin, James. The Fire Next Time. New York: A Dell Book,
1964.
Bernard, Jessie. Marriage and Family Among Negroes. Engle¬
wood Cliffs, New Jersey: Prentice-Hall, Inc., 1966.
Bettelheim, Bruno. The Informed Heart: Autohomy in a Mass
Age. New York; Free Press, A corporation, 1962.
Bettelheim, Bruno and Janowitz, Mossis. Social Change and
Prejudice Including Dynamics of Prejudice. New York:
The Free Press of Glenco, 1964. (Originally pub¬
lished by The American Jewish Committee)
Billingsley, Andrew. Black Families in White America.
Englewood Cliffs, New Jersey: Prentice-Hall, Inc.,
1968.
Brown, Alan R. Prejudice in Children. Springfield, Illinois
Charles C. Thomas, Publishers, 1972.
Brown, Claude. Manchild in the Promised Land. New York; A
Signet Book, 1965.
Carson, Josephine. Silent Voices; The Southerri Negro Woman
Today. New York: Delacorte Press, 1969.
Clark, Kenneth B. Dark Ghetto. New York; Harper & Row
Publishers, 1965.
Prejudice and Your Child. Boston: The Beacon
Press, 1953.




Coles, Robert. Children of Crisis: A Study of Courage and
Fear. New York; A Delta Book, 1967.
Coles, Robert and Piers, Maria. Ifages of Neglect. Chicago;
Quadrangle Books, 1969.
Davis, Allison and Dollard, John. Children of Bondage; The
Personality Development of Negro Youth in the Urban
South. New York; Harper Torchbooks, 1964.
Davis, Allison and Havighurst, Robert J. "Social Class and
Color Differences in Child^Rearlng," Sbcial Perspec¬
tives oh Behavior; A Reader in Social Science for
Social Work and Related Professions. Edited by
Herman D. Stein and Richard A. Cloward. Glencoe,
Illinois; The Free Press, Publishers, 1958.
Davis, Jay and Greene, Catherine J. Black Roots; An
Anthology. New York; William Morrow and Company,
Inc., 1971.
Dollard, John. Caste and Class in a Sbuthern Town. 3rd. ed.
Garden City, New York; Doubleday Anchor Books, 1957.
(Originally published by Yale University Press)
Drake, St. Clair and Clayton, Horace R. Black Metropblis; A
Study of Negro Life in a Northern City. 2 vols. New
York; Harper & Row, Publishers, 1962.
Elkin, Stanley M. Slavery; A Problem in American Institu¬
tional and Intellectual Life. New York; Grosser
& Dunlap, Inc., 1963.
Ellison, Ralph. Shadow and Act. New York; Random House,
Inc., 1964.
Erikson, Erik H. Childhood and Society. New York; W.W.
Norton and Company, Inc., 1950.
"Identity and the Life Cycle,” Psychological Issues,
Vol. I, No. 1 (1959).
Ferman, Kornbluh and Haber (ed.). Poverty in America. 1st
ed. revised. Ann Arbor, Michigan; The University of
Michigan Press, 1965.
Foner, Philip S. (ed.). W.E.B. DuBois Speaks; Speeches and




Frazier, E. Franklin. Black Bourgeoisie; The Rise of a ITew
Middle Class. New York: The Free Press, 1957.
• Negro Youth at the Crossways; Their Personality
Development in the Middle States. New York:
Schocken Books, 1967. (Originally published by the
American Council on Education)
• The Negro Church in America. New York: Schocken
Books, 1966.
'
The Negro Family in the United States. Revised and
Abridged Edition with a foreword by Nathal Glazer.
Chicago: University of Chicago Press, 1966.
Franklin, John Hope. Color arid Race. Boston: Beacon Press,
1968.
Friedenberg, Edgar Z. Coming of Age in America: Growth and
Acquiescence. New York: Vintage Books, 1965.
Goldstein, Rhoda L. (ed.). Black Life and Culture in the
United States. New York: Thomas Y. Crowell
Company, Inc., 1971.
Goodman, Mary Ellen. Race Awareness in Young Children. New
York: Collier Books, 1964.
Grier, William H. and Cobbs, Price M. Black Rage. New York:
Bantam Books, 1969.
________ Why Do They Act That Way?. New York: Bantam Books,
1970.
Hauser, Stuart T. Black and White Identity Formation:
Studies in the Psychosocial Development of Lower
Socioeconomic Class Adolescent Boys. New York:
Wiley-Interscience, a Division of John Wiley and
Sons, Inc., 1971.
Hughes, Langston. Selected Poems of Langston Hughes. New
York; Alfred A. Knopf, 1969.
Human Interaction Research Institute. A Study of Successful
Persons From Seriously Disadvantaged Backgrounds.
Washington: Office of Research and Development,
Manpower Administration, United States Department of
Labor, 1971.
67
Jeffers, Camille. Living Poor; A Participant Observer Study
of Priorities and Choices. Ann Arbor, Michigan: Ann
Arbor Publishers, 1967.
Joseph, Stephen M. (ed.). The Me Mobody Knows; Children’s
Voices from the Ghetto. New York: Avon Books, 1969.
Kardiner, Abraham and Ovesey, Lionel. The Mark of Oppression.
New York: Meridian, The World Publishing Company,
1962.
Killens, James Oliver. Black Man’s Burden. New York:
Trident Press, 1965.
Kvaraceus, W.C,, et al. Negro Self-Concept; Implications
for School and Citizenship. The Report of a Con¬
ference Sponsored by the Lincoln Filene Center for
Citizenship and Public Affairs. New York: McGraw-
Hill Book Company, 1965.
Ladner, Joyce A. Tomorrow’s Tomorrow; The Black Woman.
Garden City, New York: Doubleday & Company, Inc.,
1971.
Lasker, Bruno. Race Attitudes in Children. New York;
Greenwood Press, 1968.
Lewis, Hylan. Blackways of Kent. Chapel Hill, North
Carolina: The University of North Carolina Press,
1955.
Liebow, Elliot. Tally’s Corner: A Study of Streetcorner
Men. Boston; Little, Brown and Company, 1967.
Lincoln, C. Eric (ed.). Is Anybody Listening to Black
America?. New York: The Seabury Press, 1968.
Malcolm X. The Autobiography of Malcolm X. New York;
Grove Press, Inc., 1966.
The Speeches of Malcolm X at Harvard. Edited with
an introductory essay by Archie Epps. New York:
William Morrow & Company, Inc., 1968.
McDonald, Marjorie. Not By the Color of Their Skin; The
Impact of Racial Differences on the Child’s
Development. New York: International Universities
Press, Inc., 1970.
68
Moody, Anne. Coming of Age in Mississippi. New York: The
Dial Press, Inc., 1968.
National Institute of Child Health and Human Development.
National Institutes of Health. Perspectives on
Human Deprivationi Biological, Psychological, and
Sociological. Washington: Public Health Service,
United States Department of Health, Education, and
Welfare, 1968.
Pettigrew, Thomas A. A Profile of the Negro American.
Princeton, New Jersey: D. Van Nostrand Company,
Inc., 1964.
Pinkney, Alfonso. Black Americans. Englewood Cliffs, New
Jersey: Prentice-Hall, Inc., 1969.
Rainwater, Lee and Yancey, William L. The Moynihan Report
and the Politics of Controversy. (Including the
Text of Daniel Patrick Moynihan’s The Negro Family:
The Case for National Action) Cambridge, Massa¬
chusetts: The M.I.T. Press, 1967.
Rohrer, John H. and Edmonson, Munro S. (eds.). The Eighth
Generation Grows Up: Cultures and Personalities of
New Orleans Negroes. New York: Harper Torchbooks,
1960.
Rose, Arnold. The Negro in America. The Condensed Version
of Gunnar Myrdal's An American Dilemma. New York:
Harper Torchbooks, 1964.
Ross, Jack C. and Wheeler, Raymond H. Black Belonging: A
Study of the Social Correlatives of Work Relation¬
ships Among Negroes. Westport, Connecticut:
Greenwood Publishing Corporation, 1971.
Schulz, David A. Coming Up Black: Patterns of Ghetto
Socialization. Englewood Cliffs, New Jersey:
Prentice-Hall, Inc., 1969.
Sears, R.R., Maccoby, E.E. and Levine, H. Patterns of Child
Rearing. New York: Harper & Row, Publishers, Inc.,
1957 .




Styron, William. The Confessions of Nat Turner. New York:
A Signet Book, 1967.
Sutherland, Robert L. Color, Class and- PersonaTity. West-
port, Connecticut: Greenwood Press, Publishers,
1972. (Originally Published by the American Council
on Education).
Three Negro Classics. (Up From Slavery; The Souls of Black
Folk; The Autobiography of an Ex-Colored Man.)
With an Introduction by John Hope Franklin. New
York: Avon Books, 1965.
Where We Are: A Hard Look at Society. New York: Child
Study Association of America, 1970.
Wilcox, Roger (ed.). The Psychological Cohsequences of Being
a Black American: A Sourcebook of Research by Black
Psychologists. New York: John Wiley & Sons, Inc.,
1971.
Wright, Richard. Black Boy; A Record of Childhood and
Youth. New York: Harper & Row, Publishers, 1966.
Native Son. With an Introduction by the Author.
New York: Harper & Row, Publishers, 1966.
Articles
Aptheker, Herbert. "Afro-American Superiority: A Neglected
Theme in the Literature," Black Life and Culture in
the United States. Edited by Rhoda L. Goldstein.
New York; Thomas Y. Crowell Company, 1971.
Chestang, Leon. "The Dilemma of Blracial Adoption," Social
Work, XVII, No. 3 (May, 1972), 100-105.
Copeland, Ronald S. "Community Origins of the Black Power
Movement," Black Life and Culture in the United
States. Edited by Rhoda L. Goldstein. New York:
Thomas Y. Crowell Company, 1971.
Davis, Ossie. "The English Language Is My Enemy," IRCD
Bulletin, 5 (Summer, 1969), 13-15.
Erikson, Erik H. "A Memorandum on Identity and Negro Youth,




LaBarre, Maurine. "The Strengths of the Self-Supporting
Poor,” SPCla1 Gasework, XLIX, No. 8 (October, 1968),
459-466.
Lewis, Hylan. "Child Rearing Among Low Income Families,"
Poverty in America. Edited by Ferman, Kornbluh and
Haber. Ann Arbor, Michigan: University of Michigan
Press, 1965.
"Making Freedom Trivial," Time, November 6, 1972, 57.
McPherson, James Alan. "In My Father's House There Are Many
Mansions and I'm Going to Get Me Some of Them Too,"
The Atlantic Monthly. CGXXIX, No. 4 (April, 1972),
51-82.
Proctor, Samuel B. "Survival Techniques and the Black Middle
Class," Black Life and Culture in the United States.
Edited by Rhoda L. Goldstein. New York: Thomas Y.
Crowell Company, 1971.
Shadick, Robert G. "The Myth of the Apathetic Parent,"
Journal of Negro Education, XXXIX, No. 2 (Spring,
1970), 184-187.
Snowden, Muriel. "Some Personal Reflections and Observations
on the Negro Middle Class," Is Anybody Listehing to
Black America?. Edited by C. Eric Lincoln. New
York: The Seabury Press, 1968.
Ventress, Clemmont E. "Cultural Differences: Implications
for Counseling,” Journal of Negro Education, XXXVII,
No. 3 (Summer, 1969), 266-275.
Young, Whitney M., Jr. "Minorities and Community Control of
Schools,” Journal of Negro Education, XXXVIII, No. 3
(Summer, 1969), 285-289.
